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Principles 

Teaching and learning is at the heart of our work and its purpose is made more explicit within the 

plan for School Improvement where it underpins all identified school priorities. Sexey’s School 

believes that all students, whatever their ability, should receive high quality teaching and learning 

throughout the curriculum so they can achieve their maximum potential.  

All teachers have a responsibility to plan and deliver lessons where teaching and learning is of 

the highest quality, with effective pace and challenge in all lessons and where the learning 

needs of all students are met. The methods used in teaching should be those considered by the 

teacher to be most appropriate for achieving the learning outcomes for the lesson. The 

participation of students, however, is essential if the teaching and learning process is to be 

successful and this requires the use of a range of teaching methods, different teaching styles, 

differentiation, and a variety of resources and strategies that will focus on learning as well as on 

teaching. 

Aims  

 Inform staff of expected good practice and improve pedagogy of teaching and learning. 

 To ensure high quality teaching and learning experiences for students of all abilities and 

aptitudes. 

 Provide a framework for the teaching of outstanding lessons within which there is 
flexibility and scope for creativity. 

 To promote consistently excellent teaching. 

 To raise attainment by increasing levels of student motivation, participation and 
independence. 

 Share good practice and provide other references to support the planning of outstanding 
lessons. 

 To provide practical guidance and clear procedures. 
 
Outstanding Teaching and Learning  
 
For effective learning to take place, the school expects staff to ensure that the following take 
place: 

 Teachers are to:  
o maintain outstanding knowledge and understanding of the subject they are 

teaching;  
o plan lessons which are directly linked to the schemes of learning and the 

examination syllabus;  
o provide secure assessment for learning strategies;  
o provide differentiation in order to meet the needs of the all students (This 

includes all ability bands, gender, SEND, High Ability and Pupil Premium 
students);  

o ensure good relationships are established through creating a positive learning 
environment (use of rewards and consequences) and through understanding the 
needs and abilities of each student;  

o employ a range of teaching styles to ensure appropriate pace and challenge (and 
therefore progress);  

o ensure expectations which are high, but attainable, for the whole ability range; 
o involve effective use of higher order questioning to probe students’ knowledge 

and understanding and to challenge their thinking;  
o provide opportunities throughout the lesson to consolidate learning against the 

outcomes;  
o support the ethos and culture of learning. 
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The Sexey’s Six 
 

Constant review and evaluation of best practice is essential for the effective and engaging 

delivery of lessons. The Sexey’s Six has been guided by the latest pedagogical research. It has 

also been shaped by our Self Evaluation Framework, School Improvement Plan and findings 

from external organisations, including OFSTED and the Cathedral School’s Trust. 

Sexey’s Staff follow a clear vision for teaching and learning that focusses on the Sexey’s Six. 

The six current priorities for developing teaching and learning are: 

1. Behaviour for Learning 

2. Differentiation 

3. Subject Knowledge 

4. Quality of Instruction 

5. Deepen, Extend and Challenge 

6. Assessment and Feedback 

By having this these clear strategies around teaching and learning we provide a clear structure 

that overlays our teaching, CPD and focus for development.  

Pillar 1: Behaviour for Learning 

Our Behaviour for Learning Pillar promotes positive behaviour for learning, providing a classroom 

environment where students feel safe, contribute to the learning environment, display independent 

learning skills and make good progress.   

Pillar 2: Differentiation 

Differentiation is the key to success, no one student learns in the same way as another. 

Differentiation must be at the heart of all lesson planning to ensure lessons are varied, interesting, 

inspiring whilst supporting those who need it and challenging the most able.  

Pillar 3: Subject Knowledge 

We must all be specialists in our subject areas. Each of us holds a professional responsibility to 

ensure our subject knowledge is regularly updated and aligned to the curriculum and exam 

specifications. Through having a passion and commitment to our subjects, we inspire those we 

teach. 

Pillar 4: Quality of Instruction 

Includes elements such as effective questioning and use of assessment by teachers. Specific 

practices, like reviewing previous learning, providing model responses for students, giving adequate 

time for practice to embed skills securely and progressively introducing new learning (scaffolding) 

are also elements of high quality instruction.  

Pillar 5: Deepen, Extend & Challenge 

Through inspirational teaching, we provide students with the opportunities to exceed their 

expectations.  Through modelling, extended reading, writing, research and problem solving and the 

use of visualisers it is possible for students to achieve the very highest possible outcomes. 

Knowledge and skills only truly become secure when students are given appropriate opportunities 

to practice, develop and demonstrate their learning. 

Pillar 6: Assessment & Feedback 

High quality assessment and feedback are the key drivers for progress, teacher/student dialogue is 

central to the learning of students. High quality assessment and feedback informs future teaching 

and provides the opportunity for students to demonstrate and review their progress. High quality 

feedback develops the independence of a student and provides them with the tools, knowledge and 

determination to drive forward their own learning and progress. It is essential that assessment and 
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Monitoring of Teaching and Learning 
 
This section links with the current School Self-Evaluation Policy and the Appraisal Policy. 
The priority of observations remains the sharing of best practice and the continued opportunities 
to develop teaching practice. Observations will focus on challenge, engagement, questioning, 
progress, differentiation and feedback. 
  
Appraisal Observations  
 
At a time agreed between appraiser and the teacher, a full lesson observation will take place. 
Face-to-face feedback will follow soon after the observation and written feedback will document 
this discussion.  
 
Full lesson observations will take place twice during the academic year, with one observation 
forming part of the faculty review process. Lesson observations will be in line with the Sexey’s 
Six.   
 
A copy of all observations will be passed to our HR administrator for filing and recording on the 
lesson observation data base. Lesson observations will be used to assist with the appraisal 
process, responsive professional learning planning and provide guidance for the delivery of 
future CPD provision. 
   
Paired Observation (Learning Triad) 
  
Working with colleagues in Curriculum Learning Teams, each member of staff will be jointly 
observed for a period of approximately 20 mins on 2 separate occasions during the academic 
year. It is an important opportunity to discuss pedagogy and classroom practice and for 
colleagues to learn from one another. 
 
Learning Walks  
 
Members of the Leadership Team, Curriculum Leaders, Heads of Key Stages and other post-
holders will conduct Learning Walks throughout the year. Learning walks are assessed in line 
with the Sexey’s Six focus areas. Feedback is given to staff in order to identify and celebrate 
good practice as well as helping to identify any suggested targets for improvements. Feedback 
from learning walks will always result in WWW/ EBI based feedback to those visited to help 
share best practice. 
 
Learning walk observations will be recorded on ‘triplicate’ learning walk forms with copies 
available for the observer, HOD/ HOF and the member of staff being observed.  
 
Work reviews 
 
The key aim of work reviews are to ensure consistent application of effective feedback received 
by students in providing opportunities for them to improve their learning and make progress.  
 
The purpose of a work reviews is:  

 To monitor the impact of the assessment and feedback as a reliable source of evidence 
for student learning and progress over time.  

 To ensure consistency and quality in the provision of feedback, both within departments 
and across the whole school.  

 To form an overview of the quality of feedback over time, and to establish best practice 
and areas for development across the school.  

 To ensure that feedback is ‘meaningful, motivating and manageable 

feedback helps students know where they are in their learning and what they need to do to move 

their learning forward.  
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Faculty Work Reviews 
 
Heads of Faculty will conduct their own Work Reviews focussing on specific aspects of their 
Department Development Plan. It is suggested that each member of the department provides a 
selection of books/ folders that cover a range of students taught.  
 
Work reviews will be undertaken in conjunction with Line Managers and individual teaching staff 
where appropriate and allow the opportunity for colleagues to share best practice in order to 
enhance the quality and impact of the feedback being provided and thus the raising of student 
outcomes.  
 
Student work will be sampled on a calendared basis throughout the academic year.  
 
Whole School Work Reviews – Led by SLT 
 
Whole school work reviews will take place prior to the faculty work reviews. This will allow the 
opportunity for SLT to ensure consistency across the school. Feedback will then be provided to 
staff allowing for the potential of more focussed faculty work reviews. 
 
Roles and Responsibilities: 
 
Governors 
To ensure the effective and rigorous implementation and monitoring of the policy. 
 
Leadership Team: 

 To provide appropriate support, training and resources for Faculties, subject areas and 
individual staff; 

 To monitor and evaluate the delivery and impact of the policy; 

 To modify and update the policy in the light of ongoing developments and the changing 
needs of the school and its priorities. 

 
Heads of Faculty, Subject Leaders: 

 To be responsible for the co-ordination of long, medium and short term planning of 
schemes of learning, taking into consideration the aims and objectives of the policy; 

 To monitor and evaluate consistent delivery of the policy at Faculty and subject level; 

 To provide appropriate support to team members by providing training materials or 
advice and guidance. 

 Support staff to take risks in new teaching methods. 
 
Consistency is one of the key goals and the Assistant Headteacher, Teaching and Learning will 
need to produce a plan to discuss with the Head of Faculty to address any issues or 
inconsistencies found within the faculty.  
 
Teaching staff: 

 To ensure that their own teaching meets the national Teachers Standards; ensuring 
teaching and learning is at least good. 

 To implement this policy by planning and delivering high quality learning experiences; 

 To have a growth mind set, be willing to take risks. 

 Actively seek to reflect on their practice  

 Work collaboratively with colleagues to share best practice and improve teaching. 
 
All staff:  
To be aware of the principles of the policy and how they can contribute to it. 
 
Students 

 To work positively within lessons to enable staff to implement the policy effectively; 
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 To engage with learning experiences outside the classroom by ensuring completion of 
the learning tasks set as homework. 

 
Those with parental responsibility: 
To support the policy of the School, in line with the Home-School Agreement, by providing 
support for students/children at home, allowing them to continue to develop their learning 
effectively 
Supporting Quality Teaching  
 
Teaching and Learning Meetings 
 
There will be 12 Teaching and Learning meetings across the academic year. The key purpose 
of these meetings is to provide an opportunity to work collaboratively in order to continue to 
move teaching and learning to good and beyond. This programme is designed as one of the 
mechanisms to support this journey. In conjunction, the Teaching and Learning INSET on 15th 
February will have a focus on SEND. 
 
Five of the meetings will feature a single lead agenda item linked to the Sexey’s Six (see 
below). The sixth element, ‘Subject Knowledge’ will be integrated into Faculty and Department 
meetings throughout the academic year. Behaviour for learning will be integrated into the 
Teaching and Learning programme, but will also form part of pastoral meetings. All Teaching 
and Learning meetings will provide opportunity for colleagues to contribute to the CPD 
programme whilst further supporting on-going professional learning.  
 
Curriculum Learning Teams 
The remaining meetings will allow colleagues the opportunity to work collaboratively in 
Curriculum Learning Teams. The focus within these meetings will be guided by the following: 

 Review and evaluate CPD provision with specific reference to the Sexey’s Six. 

 Teachers will be able to react to areas identified during learning walks, department 
reviews and teaching observations in order to address potential issues (Responsive 
Professional Learning).  

 Establish Paired Observation (Learning Triad) groups. Each member of staff will be 
jointly observed for a period of 20 mins at an agreed time. One or both of the observers 
will discuss the WWW/ EBI elements of the lesson with the observed teacher. Paired 
observations will occur twice during the academic year. The time taken for observations 
and associated feedback will form part of the gained time from the disaggregated INSET 
day.  
 

Teaching and Learning Meeting Overview (2018/ 19)  
 

Date Theme Led By Venue 

17th September 
2018 

Assessment and 
Feedback 

DG and Invited 
Colleagues 

Main Hall 

8th October 2018 Curriculum Learning 
Group 

 Review 
assessment 
& feedback 

 Organise 
learning 
triads 

 Responsive 
professional 
learning 

Curriculum learning 
group lead 

Various 

19th November 2018 Behaviour for 
learning 

DG, Invited 
colleagues and LF 

Main Hall 
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Using ICT to 
enhance learning 

7th January 2019 Curriculum Learning 
Group 

 Review ICT 
and 
behaviour for 
learning 

 Learning 
triad 
discussions 

 Responsive 
professional 
learning 

Curriculum learning 
group lead 

Various 

28th January 2019 Quality of instruction DG and invited 
colleagues 

Main Hall 

15th February 2019 SEND INSET DAY 
(Incorporating 
differentiation) 

DG, PH, TAs, 
Invited colleagues 
and an external 
speaker.  

Main Hall 

25th February 2019 Curriculum Learning 
Group 

 Review 
quality of 
instruction 
and SEND 

 Learning 
triad 
discussions 

 Interim CPD 
review – 
WWW/ EBI 

 Responsive 
professional 
learning 

Curriculum learning 
group lead 

Various 

18th March 2019 Revision and exam 
preparation 

DG and invited 
colleagues 

Main Hall 

29th April 2019 Curriculum Learning 
Group 

 Review 
revision 
strategies 

 Learning 
triad 
discussions 

 Responsive 
professional 
learning 

Curriculum learning 
group lead 

Various 

3rd June 2019 Deepen, extend and 
challenge 

DG and invited 
colleagues 

Main Hall 

24th June 2019 Curriculum Learning 
Group 

 Review 
deepen, 
extend and 
challenge 

Curriculum learning 
group lead 

Various 
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 Review of 
year. 
Strategies to 
implement 
for 2019/ 20. 

 Responsive 
professional 
learning 

15h July 2019 Department 
planning and 
preparation for 
2019/ 20 

HOD Various 

 
Teaching Assistants and Cover Supervisors 
 
The Teaching Assistants at Sexey’s play essential roles, contributing their skills in helping 
students to progress, learn and develop into successful members of our community.  
Cover supervisors are integral members of the Sexey’s community. The contribution that they 
make to Sexey’s School is essential in order to allow for the sustained progression and 
development of our students. Cover supervisors and TAs will be present at the following 
Teaching and Learning CPD sessions where they will have the opportunity to contribute to the 
CPD programme whilst further supporting on-going professional learning. 
 

Date Theme Led By Venue 

17th September 
2018 

Assessment and 
Feedback 

DG & Invited 
Colleagues 

Main Hall 

19th November 2018 Behaviour for 
learning 

DG & Invited 
Colleagues 

Main Hall 

28th January 2019 Quality of instruction DG & Invited 
Colleagues 

Main Hall 

15th February 2019 SEND INSET DAY 
(Incorporating 
differentiation) 

DG, PH, External 
Speakers & Invited 
Colleagues 

Main Hall 

18th March 2019 Revision and exam 
preparation 

DG & Invited 
Colleagues 

Main Hall 

3rd June 2019 Deepen, extend and 
challenge 

DG & Invited 
Colleagues 

Main Hall 

 
 
Appendix 1: Effective teaching and Learning Procedures  
Appendix 2: Assessment for Learning Procedures  
Appendix 3: Assessment and Feedback Procedures 
 
Appendix 1: Effective teaching and Learning Procedures  
 

 Begin and end lessons on time and in a structured manner and in conjunction with the 
Sexey’s lesson routines (see below); 

 show students what is expected of them and give clear feedback to students on their 
performance (Assessment for Learning – see Appendix 2);  

 ensure that the lesson content is appropriate to the age and ability of the students, 
using, where appropriate, differentiated materials and resources;  

 demonstrate high expectations of students;  

 maintain a purposeful pace and challenge, and spend as high a proportion as possible of 
lesson time on learning (as opposed to teaching);  

 maintain an atmosphere of attention to work, in a context of firm discipline;  
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 employ a range of teacher strategies/approaches/activities within a lesson or sequence 
of lessons;  

 establish clear and appropriate routines and ensure an efficient shift from one activity to 
the next;  

 make effective use of questioning (pitching low order and high order questioning 
appropriately); 

 value students’ contributions and make use of praise and reward to underline the value 
of achievement; 

 give students next step feedback on the work completed; 

 develop DIRT time in lessons to support students response to differing forms of 
feedback; 

 set (using Show My homework), monitor and mark Homework;  

 regularly assess knowledge and skills.  
 

Sexey’s School Lesson Routines 
 

Prior to Entry 
 

This happens: So that: 

 Students wait calmly and patiently for 
the teacher to arrive/let them in 

 All lessons can start in a smooth and 
calm manner 
 

 Teachers arrive promptly and ready to 
teach 

 

 Learning time is maximised for all 

 
 

Entry Routine 
 

This happens: So that: 

 Teacher meets students at the door 
and welcomes them into the 
classroom 

 Students enter the classroom in a 
calm and focused manner 
 

 Students stand in silence behind their 
desks and the teacher checks uniform 
and equipment 

 

 Students are in the correct uniform 
and with the correct equipment 

 Bags are under desks and coats are 
on the back of chairs 

 Students are ready to start the lesson 
without distraction 
 

 Students sit down in silence and 
begin the starter 

 Students are settled and ready for 
learning 

 
 

Exit Routine 
 

This happens: So that: 

 Teacher tells students to leave the 
room neat and tidy 
 

 The classroom is ready for the next 
class 

 Students stand in silence behind their 
desks  

 Teacher can dismiss students when 
he or she is ready 

 Teacher checks uniform  
 

 Students are ready for next lesson 
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 Teacher dismisses a small group at a 
time from behind chairs 
 

 Students leave the classroom quietly 
and without disrupting other 
classrooms 

 Teacher gives clear directions to be 
calm and courteous around site as 
they move to their next lesson or 
break 

 Movement to next lesson is calm and 
courteous 

 
Aspects of Effective Teaching and Learning 
 
Lesson Structure: 
 
Planning and preparation 
 

 Lessons are planned with clear aims and learning objectives, structure and challenge for 
all students/children using differentiated outcomes. 

 Where objectives are differentiated this is clearly indicated to students 

 Students must be made aware of the success criteria they are working towards the 
expected outcome; 

 Learning environment is stimulating, relevant and informative; 

 Lessons are planned to develop metacognition skills; 

 Lesson objectives are clearly linked to departmental long and medium term plans which 
are periodically reviewed; 

 Planning is linked with short, medium and long-term assessment opportunities; 

 Planning allows for a variety of learning styles and provides opportunities for developing 
a wide range of thinking skills; 

 Teachers make use of all available information, both statistical and personal, to set 
clear, realistic, yet challenging targets and to plan differentiated learning opportunities; 

 Lessons are planned to build on prior learning and ensure continuity and progression; 

 Opportunities for developing literacy, numeracy, SMSC, ICT skills and cross-curricular 
elements are integrated into lesson plans wherever possible; 

 Planning makes provision for the effective use of TAs when available; 

 Appropriate and stimulating multisensory resources are organised prior to the lesson. 
 
Start of the Lesson 
 

 The teacher uses effective strategies to ‘Meet and Greet’ students/children on arrival; 

 The start of the lesson has a clear focus, using activities which immediately engage the 
learner; 

 The expected learning outcomes are shared with students (not always necessarily at the 
start), in the context of prior learning, to ensure they understand what they are doing and 
why; 

 The success criteria by which the learning will be evaluated are made explicit; 

 The teacher establishes and communicates clear expectations for behaviour. 
 
Lesson Development 
 

 The teacher presents lesson activities with clarity, enthusiasm and pace, ensuring 
timings are clear and adhered to; 

 Active learning is promoted by provision of tasks which enable students/children to make 
meaning, construct knowledge and develop understanding and skills; 

 The teacher and/or other students model activities and processes, making their thinking 
and decision-making explicit to students; 

 Exemplar work/perfect model is provided and/or demonstrated so that students are 
aware of the sophistication of response expected; 
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 Appropriate differentiated resources/teaching approaches/learning activities support 
students’ learning. To enable success for every student, tasks are accessible to all; 

 As the lesson proceeds, learning activities are organised into chunks or stepping stones 
in order to maintain student engagement and support progress towards expected 
outcomes; 

 A variety of questioning techniques probe and develop students/children’ understanding; 

 Active listening is promoted, inviting a range of different responses and building in time 
for reflection; 

 Constructive, relevant assessment and feedback is provided on progress; highest impact 
on student progress; 

 Students are encouraged to evaluate and refine their work in order to meet targeted 
levels of attainment; 

 Activities ensure progression in student learning by increasing the level of conceptual 
challenge, the depth of understanding and the breadth of application of skills. 

 Groupings and seating arrangements are appropriate and held within teachers planning 
file. 

 Teachers demonstrate flexibility in their approach and be prepared to deviate from the 
lesson plan where appropriate; 

 A variety of homework tasks are set to deepen, extend, or initiate learning 
 
 
End of the Lesson 
 

 The teacher creates the time to review lesson objectives and learning outcomes; 

 Students have the opportunity to assess their own progress and set themselves 
appropriate targets (not always necessarily done at the end); 

 Students receive supportive feedback from the teacher or their peers where appropriate; 

 Opportunities are provided to celebrate success; 

 Links are made to future lessons, learning activities and assessment opportunities as 
appropriate; 

 The end of the lesson is prompt and orderly, allowing for efficient transition between 
lessons. 

 
Expectations of students/children: 
 

 To be engaged and not passive in their learning; 

 To work effectively and purposefully in a range of contexts; 

 To come fully equipped and prepared to maximise the learning opportunity; 

 To be prepared to share their learning and ideas; 

 To ask questions where appropriate – of each other and the teacher; 

 To support one another, working collaboratively, recognising the contributions of all; 

 To undertake self-assessment or peer assessment with some confidence, becoming 
increasingly able to apply the criteria for success and to set appropriate targets for 
improvement; 

 To know where to go for help and recognise that further progress can always be made; 

 To develop resilience in approaching problems and new learning challenges. 
 
 
Appendix 2: Assessment for Learning Procedures  
 
Sharing Learning Outcomes/ Lesson Objectives 
 

 Learning outcomes must be shared at the beginning of the lesson.  

 The outcomes should be reviewed throughout the lesson.  

 The outcomes could be communicated through a key question.  
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 The outcomes could also identify key words or skills central to the lesson.  

 The outcomes should be linked to levels or grades as appropriate.  

 The outcomes should allow for differentiation  
 

Effective Questioning  
 

 Students and staff must use a range of questions.  

 Should be used to support the less able and stretch the more able, consolidating, 
developing and challenging current learning.  

 Should give students time to answer; wait five seconds. ‘Pose, Pause, Pounce’ 

 Should allow students to question each other. 
 
 
Peer and Self-Assessment 
 

 Should ensure task and assessment criteria are accessible to everyone, differentiated 
where appropriate, and set clear expectation of student performance.  

 Must be a process, which is simple, engaging and non-threatening.  

 Must have a quick and easily measurable outcome.  

 Should allow students to work with exemplar work.  

 Will allow students to note the targets made from teacher assessment in their exercise 
book or on a target tracker to chart their progression taking into consideration past and 
projected performance. 

 Should allow students to write targets at the top of the next piece of assessed work. 

 Should provide all students with the opportunity to complete a self-evaluation at the end 
of a unit of work. 

 
Marking and Providing Feedback 
 

 Should incorporate the sharing of assessment criteria with students before starting the 
task. 

 Must regularly grade or level work according to the assessment criteria. 

 Must provide specific feedback which develops learning 

 See assessment and feedback policy outline for more information. 
 

 
Appendix 3 Assessment and Feedback Policy  
 
Sexey’s School has adopted the principles outlined by the Department for Education Marking 
Policy Review Group, ‘Eliminating unnecessary workload around marking’ report (2016). We 
have also drawn upon the research conducted by Oxford University and the Education 
Endowment Foundation “A Marked Improvement” (2016). 
 
Effective assessment and feedback are the key drivers for progress, teacher/student dialogue is 
central to the learning of students. Effective assessment and feedback informs future teaching 
and provides the opportunity for students to demonstrate and review their progress. Effective 
feedback develops the independence of a student and provides them with the tools, knowledge 
and determination to drive forward their own learning and progress. It is essential that 
assessment and feedback helps students know where they are in their learning and what they 
need to do to move their learning forward. All of our students should be able to answer two key 
questions about their learning: 
 

● What am I doing well in this subject? (WWW – What Went Well?) 
● What do I need to do to improve my work in this subject? (EBI - Even Better If?) 

 
As outlined by the DFE (2016) The 3 principles of effective marking are that it should be: 
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● Meaningful: marking varies by key stage, subject, and what works best for the student 
and teacher in relation to any particular piece of work. Teachers are encouraged to 
adjust their approach as necessary and incorporate the outcomes into subsequent 
planning and teaching 
 
● Manageable: marking practice is proportionate and considers the frequency and 
complexity of written feedback, as well as the cost and time-effectiveness of marking in 
relation to the overall workload of teachers 
 
● Motivating: Marking should help to motivate students to progress. This does not 
mean always writing in-depth comments or being universally positive: sometimes short, 
challenging comments or oral feedback are more effective. If the teacher is doing more 
work than their students, this can become a disincentive for students to accept 
challenges and take responsibility for improving their work. 

 
At Sexey’s we draw a distinction between feedback and marking. Over time, written marking 
has become disproportionately valued compared to other forms of feedback to students. We 
encourage all of our teachers to have a balanced approach and use a range of approaches to 
secure further student progress via the right form of feedback 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Source; 
Education 

Endowment Fund/ Oxford University, “A Marked Improvement” (2016) 
 
The quantity of feedback should not be confused with the quality. The quality of the feedback, 
however given, will be seen in how a student is able to tackle subsequent work. Other forms of 
feedback can be as valuable as written marking, for example self-assessment, peer feedback, 
verbal feedback and whole-class feedback. It will be the professional judgement of the teacher 
on which form of feedback will be most likely to secure the best possible student progress 
outcomes. 
 
If student work is marked regularly, it means they get regular feedback and the opportunity to 
improve. Marking should be proportionate with curriculum time. The frequency of marking is 
proportionate to lessons to ensure equality between departments who see their classes for one 
lesson a week and those who see them far more often and for double periods. If the time taken 
to mark a class set of books is out of proportion with the amount of time the class collectively 
spends on responding to the feedback then something has gone wrong. If students do not 
engage with the feedback, there is no impact. Doing hours and hours of marking does not 
automatically mean the assessment and feedback policy is being followed. 
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At Sexey’s School we recognise the fact that effective feedback has a significant impact on 
student attainment. As teachers, it very important to ensure that students act on the feedback 
provided and to realise that the most effective learners actively respond to feedback. Dedicated 
Improvement and Reflection Time (DIRT) or equivalent should be provided for students in order 
to maximise the impact of the feedback provided. Students use a ‘green pen’ to respond to 
teacher feedback and improve their work.  
 
SUMMATIVE ASSESSMENT 
 

 The goal of summative assessment is to evaluate student learning at the end of an 
instructional unit by comparing it against some standard or benchmark. Examples of 
summative assessments include: 

o Mid unit/ end of unit assessment 
o Final project 
o Exam paper 
o Exam questions 
o Portfolio submissions 
o Practical performances 

 Each department will have an assessment policy determining when more substantive 
pieces of student work will be marked with written feedback for students. Typically, 
departments that see students more often will mark more frequently. The school 
recognises that the frequency of this feedback can justifiably vary between subject areas 
but that there is an expectation that summative feedback provided after 6 hours of 
teaching time would be appropriate in most cases (formative assessment forms part of 
continuous analysis of students’ progress) 

 Teachers will identify and communicate one or more targets with the student, linked with 
the assessment criteria and focused on achieving the next level. The student will be 
expected to respond to this target and take account of the feedback in subsequent 
pieces of work. Teachers will take time in lessons to review marked work and allow 
students time to respond to their targets and reflect on how they can improve their 
subsequent work, which could occur during DIRT sessions.  

 Teachers will annotate, highlight or correct errors in punctuation, grammar, spelling and 
numeracy. Not every error may be annotated - repetitions of the same error may not be 
highlighted or teachers may use professional judgement to limit corrections to only the 
most important errors. 

 Assessment criteria will be shared with students - this could be in the form of rubrics, 
criteria grids, mark schemes or proformas linked to the topic material. At Key Stage 3, 
marking will follow the school Assessment without Levels policy and Key Stage 4 and 5 
may use grades and criteria linked to the exam board specifications. 

 Not every piece of work needs to be graded. The research suggests that awarding 
grades for every piece of work may reduce the impact of marking, particularly if students 
become preoccupied with grades at the expense of a consideration of teachers’ 
comments. 

 Marking and feedback can be provided to students using either paper-based methods 
(e.g. exercise books, folders, worksheets, past-papers) or electronic means (e.g. Google 
Classroom, Google Drive/Mail etc). 

 Assessment data will be recorded into the school SIMS system in line with the school 
assessment calendar. Teachers or departments may also record assessment data in 
their own planners or electronic tools such as spreadsheets or faculty/ department-level 
trackers. 

 The emphasis is upon quality rather than quantity - high quality marking will have a 
positive impact on student progress. Progress over time will be tracked by teachers and 
recorded by with students e.g. via paper trackers in books/folders or an electronic 
equivalent. 

 All students will be aware of their current working at, projected and target levels/grades. 
These are will be displayed on stickers, sheets, or in booklets within their books or 
folders and will be updated with each summative assessment. 
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 Progress will be celebrated via the school rewards system and this should extend to 
effort as well as attainment 

 
FORMATIVE ASSESSMENT 

 Is the ongoing process of assessing students and using this knowledge to inform 
subsequent lesson planning and teaching. 

 Feedback may be given to students in writing, orally, using techniques such as stickers 
or stamps, highlighting, such as ‘think pink’ or via other methods such as self or peer 
assessment. 

 Where appropriate, students should be given opportunities to self- or peer-assess using 
the same format as teachers (WWW and EBI). Students should be fully guided through 
the peer and self-assessment process in order to maximise the impact that it has on 
progress.  

 Frequent opportunities are taken within lessons to provide immediate verbal feedback in 
order to guide progress. There is no expectation that this needs to be recorded in books, 
but there is an expectation that students are able to act upon and respond to the verbal 
feedback provided. However, given the nature of practical based subjects, subjects may 
be utilising the use of feedback logs in order to record and aid student progress based 
on verbal feedback provided.  

 There is no expectation that every page or piece of work needs to show teacher 
marking. The evidence shows that ‘acknowledgement marking’ is unlikely to enhance 
student progress. 

 Some departments may separate class notes from written work for assessment (a 
‘notes’ book versus a ‘best’ book or folder). It is important that students have easy 
access to their assessment book or folder in order to help guide their progression. Notes 
do not need to be marked, but the Heads of Department, Heads of Faculty and Senior 
Leadership Teachers will sample student note taking to ensure quality and take 
appropriate actions if notes have gaps, errors or there has been little consideration to 
presentation. 

 Although teachers will encourage pride in the presentation and neatness of work, a well-
presented exercise book is not necessarily the same as high quality learning and 
progress. 

 Students will be required to take responsibility for their own learning, particularly in 
editing and drafting skills. Students will be taught and encouraged to check their own 
work by understanding the success criteria so that they complete work to the highest 
standard. 

 Progress will be celebrated via the school rewards system and this should extend to 
attitude to learning as well as attainment 

 
GRADE DESCRIPTORS 
 

• Current Grade is the grade that a student is at for a particular assessment at a particular 
point in time. This is like a photograph; it is purely a snap shot. It will vary from assessment 
to assessment and that is ok as we are all better at some topics than others.  

• End of Year Projected Grade is the Grade you as a professional based on all the 
information from assessments, homework and classwork you believe a student will get at 
the end of year. This should show less movement but have a positive trend over the 5 
years. 

• All assessments will result in a Current grade which will be reported to Parents  
• Current and End of Year projected Grades will be GCSE grades.  
• All grades used are 1-9 for Key Stage 3 and 4. 
• All grades are based on the GCSE grades, assessment criteria and assessment 

descriptors.  
• All assessments will provide opportunities for students to evidence their knowledge, 

understanding and skills and provide staff the mechanism for assessing these grades 
across the full range of ability and target grades within the class.  
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• We understand that student’s learning is through a spiral curriculum where topics and 
concepts are taught, revisited and developed across a student’s learning journey of 5 
years.  

• Each department will have robust systems for the standardisation and moderation of 
assessments and will also seek further moderation externally 

• Raising Aspirations 
• Middle Ability Students  
• Any students who is within the middle ability banding should be achieving Grade 

5 or higher at GCSE.  
• Therefore, in Year 7 we would expect their End of Year Projected Grades to be 1 

or 2. 
• Higher Ability Students  
• Any student who is within the higher ability banding should be achieving a Grade 

7 or higher at GCSE. 
• Therefore, in Year 7 we would expect their End of Year Projected Grades to be 3 

or 4. 
 

 


